
 
 

Border Land School Division Annual 
Report and Plan for Continuous 

Improvement 2018-2019 
 

 

SCHOOL DIVISION PROFILE 

Demographics  

Border Land School Division (BLSD) sits in the south east corner of Manitoba along the United 

States Border.  BLSD covers 4,900 square km and serves 11 communities including Sprague in 

the east, Altona in the West, Rosenfeld in the north, Gretna and Emerson in the south, as well 

as Dominion City, Vita in between.  BLSD also serves 6 Hutterite Colonies within the divisional 

boundaries.  There are 2200 students in BLSD and 1474 of those students ride on the 32 daily 

bus routes.  

BLSD is a very diverse school division in geography, economy, and demographics.  There are 

parts of the division that house rich land opportunities with large family farms as well as areas 

where land values are very low and income is low.   The community of Sprague would be 

considered isolated to some where the Altona area is a larger populous.  The diversity in BLSD 

has created both possibility and equity issues.  The divisionally supported fiber optic network 

has enabled the far reaching schools the best technology that can be offered, but the small 

populations in some schools versus larger populations in others does dictate course offerings 

available are different from school to school. 

Senior Administrative Team 

BLSD has a Superintendent/CEO, an Assistant Superintendent, and a Secretary Treasurer that 

form the senior admin team. 

Division Staffing Profile 

Position FTE Number 

Principals 11.2 

Vice-Principals 2.135 

Teachers 152.5 

Counsellors 4.93 

Resource Teachers 11.55 
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Teachers supporting special needs low 
enrolment classes 

- 

Educational assistants 95.75 

Speech language pathologists 1.7 

Reading clinicians - 

Occupational therapists - 

Physiotherapists - 

Social workers 2.7 

Literacy coaches 2 

Numeracy coaches 1 

French Language Coordinator .4 

Behavior Support 1.6 

Psychologist 1 

 

English as Additional Language and self-declared Aboriginal Students 

Disaggregation No. of Students Percentage of Population 

English as an Additional 
Language 

193 9% 

Self-Declared Aboriginal 278 13% 

 

Education for Sustainable Development 

Education for Sustainable Development Number 

Number of schools in the division 17 

Number of schools with an ESD Plan 16 

 

LEADERSHIP DEVELOPMENT PLAN 

➢ In BLSD we have a group of administrators and senior administrators who we refer to as 

the Border Leadership Team or BLLT.  At BLLT, on a monthly basis, we participate in the 

following learning: 

• Literacy learning hour – this hour is facilitated by the leadership team (led by our 

literacy coaches) and our school leaders learn about being literacy leaders in 

their schools.  This occurs every other month for one hour. 

• Numeracy learning hour - this hour is facilitated by the leadership team (led by 

our numeracy coaches) and our school leaders learn about increasing numeracy 

levels in their schools.  This occurs every other month for one hour. 

• Teacher Evaluation – examining the “Danielson” rubric together as a group to 

grow understanding and consistency 

• Schools present and share the work they are doing with school data and Learning 

Sprints.  Each school takes a turn sharing the topic they are examining as a result 
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of their data sets and shares the learning sprint work they are doing to grow the 

learning and capacity of teachers. 

➢ BLSD also engages in other opportunities to improve the instructional leadership in the 

division. 

• mRLC Sessions  

o BLSD administrators have signed up to engage in learning around 

leadership through these sessions 

o Admin and staff, all grade, are involved in the numeracy action research 

project for grades 6 and 9  

o mRLC has been hired to be critical friends for 7 schools in our division to 

engage in Learning Action Schools work where a cycle of learning is being 

used to grow capacity in the building on a designated topic 

➢ BLSD has literacy and numeracy coaches that work with our school leaders and staff in 

modelling, co-teaching and reflecting on best practices in schools. 

➢ BLSD continues to be a part of the Reading Apprenticeship Program and each year we 

work to engage new school leaders and staff in receiving that training. 

STAKEHOLDER INVOLVEMENT IN THE BLSD PLAN 

Community members, parents, students, staff and trustees are involved in a large collaborative 

strategic planning session.  Once that session is complete, the priorities are set by the Border 

Land School Division Board of Trustees and work in those areas is directed to the senior admin 

team for follow up. 
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BORDER LAND SCHOOL DIVISION PRIORITIES – REPORTS AND PLANS 

Relationships, Engagement, Relevant Learning 

• In 2017/18, the priority committee created 4 goals to guide our work. The focus in 

2018/19 will be specifically on the third goal. For the past two years, divisional PD days 

have focused on building understanding about Indigenous issues by focusing on the 

broad question, “What do we (staff and students in BLSD) need to know that we don’t 

currently know?” 

Our 4 Goals:  

1. To build a culture of care, connection and community for students and their families. 

2. To provide learning opportunities for both staff and students to understand and 

celebrate past and present Indigenous cultures. 

3. To implement Indigenous perspectives in all content areas. 

4. To improve educational outcomes for (Indigenous) students. 

Steps to Achieve Goals: 

• There will be 4 priority committee meetings in the 2018/19 school year. 

• Each school has been given a budget allocation to support learning related to 

Indigenous Education for the 2018/19 school year. 

• In May, 2018, the priority committee met with Roseau River Anishinaabe First Nation 

chief and an elder to dialogue about the wording for a divisional treaty 

acknowledgement.  

• Three staff were trained as facilitators of The Blanket Exercise with the goal of providing 

that learning to students and staff in BLSD for the 2018/19 school year and beyond. 

• In 2017/18 the Border Land Leadership Team participated in the Blanket Exercise as way 

to ensure that all school leaders have had that core learning experience. 

• At the 2018 divisional summer institute, 20 teachers participated in a one-day 

professional learning event focusing on “Storytelling as a Method for Instruction and 

Relationship Building.” 

• The BLSD assistant superintendent and Roseau Valley School staff continue to 

participate in the Mamebowin Interagency Committee. 

Evidence that our goals are being met: 

• Teacher feedback from the summer institute. 

• School PD plans for site-based ½ PD days.  

• School plans for spending the Indigenous Education budget allocation. 

• Increased Indigenous content in school libraries. 

• Minutes from the four priority committee meetings. 
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• The implementation of a treaty acknowledgment procedure. 

• School wide participation in events such as Orange Shirt day. 

• Teachers reporting the integration of Indigenous content in their instructional design. 

• Participation by BLSD schools in the Gathering of Friends event at Ginew School 

 

Education for Sustainable Development 

BLSD ESD Report for 2017-2018 

An ESD Sharepoint site was developed and maintained to allow teachers to access information 

pertaining to grants, potential field trips, print resources along with samples of school based 

work in the area of ESD.  Our struggle still is to get staff to visit the site.   

We engaged in a paper challenge activity to increase awareness on the amount of paper used in 

BLSD in a year.  Schools were given their print counts and asked to come up with local 

strategies to determine how their numbers could be reduced. 

Eight schools applied and received grant dollars form the provincial ESD grant to engage in work 

in their schools.  Projects included work in the following areas: composting, recycling, mental 

health, fidget spinners, outdoor classrooms and green spaces.  Each school submits a report 

and that is posted on sharepoint for others to gather ideas from. 

BLSD ESD Plan for 2018-2019 

In spring of 2018 the committee met and completed a PATH to assist in setting direction for the 

work of the ESD committee. 

 

In an effort to reach our overarching goal of educating everyone for and acting on economic 

sustainability, ecological sustainability, and social justice. 
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1. To organize an earth day event at Shevchenko School and invite teams to attend from 
across the division. 

2. To develop purchasing guidelines for the school division based on procurement with an 
ESD focus. 

3. To continue with the paper challenge. 
4. To create a social media presence and sort where our SharePoint developed page may 

go for staff to access. 
5. Committee learning time to learn about green schools, what other divisions are doing in 

the area of ESD, etc. 
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Literacy 

Goals for 2017/2018 focused on increasing reading and writing scores through the effective use 

of Performance Based Reading Assessment and a Writing PLC. PBA was widely implemented 

but only three teachers joined the Writing PLC. 

The data I looked at included the Provincial Grade 8 Expository Writing Assessment and the 

Grade 8 Reading Comprehension Assessment. 

Observations of Grade 8 Expository Writing: 

• BLSD is below the provincial average at every assessment between January 2008 and 

January 2018 

• BLSD was 1.5% lower than the provincial average in 2008 (smallest gap) 

• BLSD was 14.2% lower than the provincial average in 2016 (largest gap) 

• BLSD is 8.9% lower than the provincial average in January 2018 

• BLSD average has increased by 4.9% since 2015 

• BLSD average is lower now (0.8%) than it was in 2008 

• Provincial average is 6.6% higher than it was in 2009 

Observations of Grade 8 Reading Comprehension: 

• BLSD below provincial average at every assessment since January 2008 

• BLSD average was highest in 2011 (42.9%) 

• BLSD average was lowest in 2013 (32.7%) 

• Smallest gap between BLSD and provincial average was in 2011 (3.7%) 

• Largest gap between BLSD and provincial average was in 2013 (13.9%) 

• BLSD average is 5.8% higher in 2018 than in 2008 

• Provincial average is 7.6% higher in 2018 than in 2008 

• The gap between BLSD average and provincial average in 2018 is 9.8% 

Multiple Theories of Causation 

Students: 

• BLSD students may not be as academically strong as other students in Manitoba 

• Number of EAL, indigenous students and students in care may be a factor 

• BLSD has a high number of students in interventions (Reading Recovery, Early 

Intervention in Reading) that are not successful and the gap keeps getting wider. 

Infrastructure: 

• Each school is a different size and composition, with leaders and resource teachers who 

have different strengths and skills for supporting teachers and students with literacy 

goals 
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Curriculum: 

• Manitoba’s ELA curriculum is vague and open to interpretation, even with the current 

refresh 

• Manitoba Education has had a staggered approach to sharing the revised curriculum 

with Manitoba teachers and BLSD is just learning about it now (2017-2018) 

• Teachers across Manitoba school divisions may have varying ideas about what needs to 

be taught and when, as well as how to assess it. 

• MB does not include performance based rubrics like other provinces.  

• New Grade Band Indicators are more specific but cover a range (K-2, 3-5, 6-8) 

• The rubric included in the Grade 8 assessment is vague and may lead to inconsistent 

scoring. 

Instruction and Teachers: 

• Teachers across BLSD have a range of skills and strengths, as well as teaching experience 

• As mentioned above, teachers may have difficulty interpreting the curriculum 

• Teachers in BLSD may have more or less support than others (from school leaders, 

resource teachers, literacy coaches, families) 

• Teachers may lack the skills or a bank of strategies to most impact student learning, or 

they may not be consistent using these skills/strategies 

• Teachers may not all be reflective and pro-active. 

Other Data Sets We Could Use 

• Grade 3 assessments to compare cohorts 

• Grade 12 Provincial Exam to compare cohorts 

• Divisional Reading Levels (below, at, above) 

• Report card data – does it line up with our provincial assessments? 

• EIR data over time 

Conclusions 

• BLSD students are behind the provincial average in both reading and writing and we 

must do something about this. 

• BLSD students are growing as readers in recent years, which may be attributed to the 

implementation of Performance Based Reading Assessments, working closely with Faye 

Brownlie (in BLSD and at mRLC), and the increase of Literacy Coach time from 0.5 FTE in 

2013 to 2.0 FTE in 2015 and beyond. 

• BLSD students are growing as writers in recent years, which may be attributed to PD 

focus on Writing (BLSD with literacy coaches, and at mRLC with Faye Brownlie, plus 

seeing speakers at various conferences – Adolescent Literacy Summit, Penny Kittle, Kelly 

Gallagher, etc.) 
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Continuing Goals and Action Plans 

1) BLSD teachers will develop a clear and thorough understanding of the current ELA curriculum 

a. Continue to work with Manitoba Education and the south-central cohort to develop a 

common understanding 

b. Literacy coaches will continue to support the three teachers who joined the cohort in 

2017, as well as support the new teachers who are joining in the fall of 2018. 

c. Literacy coaches will continue to strengthen our own understanding of the new 

curriculum and use it whenever we are working with ELA teachers 

2) BLSD students will increase reading comprehension and analysis skills and catch up to or exceed 

the provincial average. 

a. Increase teacher competency with using PBA to assess as well as plan and teach 

b. Coaches will offer literacy PD that focuses on planning and teaching reading 

comprehension and analysis 

c. Coaches and teachers may attend PD outside of the division that focuses on reading 

comprehension and analysis (Adolescent Literacy Summit, Jennifer Serravallo, etc.) 

d. Coaches will focus on reading comprehension and analysis strategies when co-planning 

and co-teaching with teachers (will use performance based assessments to determine 

learning sprint goals) 

e. EIR PD (Continuing Contact) will focus on a “reset” – trouble-shooting and problem-

solving and will include school teams with teachers, school leaders and resource 

teachers 

f. Connect PBA and EIR 

3) BLSD students will increase writing competency to meet or exceed the provincial average 

a. Literacy coaches will offer writing PD and support for teachers. Will continue working 

with the teachers who were engaged in the Writing PLC in 2017/2018, as well as others 

who are interested. 

b. One literacy coach will attend the Literacy Summer Institute in Saskatoon in July 2018, 

along with a team from the BLSD Literacy Committee and some other teachers. The 

literacy coach will follow through with co-planning and co-teaching in 2018-2019 and 

beyond. 

c. Literacy coaches will attend PD that focuses on developing writers (mRLC with Faye 

Brownlie, Jennifer Serravallo, etc.) 

d. Develop a co-planning/co-teaching plan with teachers who attend PD with literacy 

coaches (mRLC, Summer Institute, etc.) 

e. Use BC Performance Rubrics on writing (similar to the ones we use for reading) to help 

teachers focus on appropriate learning targets for their students 
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Numeracy 

Data Observations 

Grade 3 Assessment 

-From Fall 2007-2017, BLSD was above the province in whole number representations by 6.1% 

-From Fall 2007-2017, BLSD was above the province in mental math strategies by 2% 

-Both patterns and equality were below the province from 2007-2019 by 6.8% and 4.7% 

-In all four sub-competencies, BLSD is on the rise from an all-time low in 2015 with an increase 

of 7.5% from 2015-2017. The increase was 3.5% from 2015-2016, and 4% from, 2016-2017. 

-There was a dramatic increase in indigenous student results in 2012. This result appeared as a 

10.2% increase in the overall divisional data. 

-From 2013 and on, the results for Indigenous students were steadily increasing from 7.1% to 

22.7% until 2017 when they had a dramatic drop of 18.3% from the year before. 

-When all 4 sub-competencies are averaged, during the 8-year span, Indigenous students were 

an average of 11% below their BLSD peers. 

-In 2014-15 in all 4 sub-competencies, the gap between boys and girls was minimal. (Boys 

higher by 0.6% and 1.8%) In 2016, the boys were 11.6% above the girls and in 2017 were 6.4% 

above. 

-Pupils receiving EAL services are below their BLSD peers in every sub-competency when the 

data is looked at over 8 years from 2009-2017. 

-From 2009-2017, boys were above girls in all sub-competencies except representing numbers 

in a variety of ways. However, girls are higher than boys in all reading sub-competencies. 

-Students in care are significantly below their BLSD peers in all math and reading sub-

competencies.  In math, this average was 26.75%. 

-In French Immersion, students were below the province during the date range of 2007-2017. 

The largest gap of 15.1 % was in the patterning strand 

-It would be very difficult to see a visible increase in data from 2009-2017 graphs because it is 

an 8-year average. You would need an 8% increase in a sub-competency to show a 1% growth 

since it is an average.  

Grade 7 Middle Years Assessment 

-Over a 10-year span from 2008-2018, BLSD students are below the province by a gap ranging 

from 2-5% in each sub-competency 
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-from 2008-2011, BLSD showed a dramatic drop (22.9%) in terms of students meeting 

expectations in all five sub-competencies.  In all 5 sub-competencies, BLSD showed growth for 3 

years starting in 2014, then steadily increased until there was a 2.8% decrease in 2018. 

-the data for EAL and students in care is not complete 

-some BLSD schools have incomplete data or years missing 

-In Grade 7, it is not consistent that boys are out-performing girls.  This changes on a yearly 

basis 

-At this level, the gap between our indigenous students and their peers in BLSD has been 

widening. In 2018, the gap was 19.4%. 

-In 2010, Indigenous students were 8.3% higher than their BLSD peers. 

-When averaging all strands over 10 years, the gap between students in the care of CFS and 

their BLSD peers is 27.76%. 

-When averaging all strands over 10 years, the gap between pupils receiving EAL services and 

their BLSD peers is 13.14%. 

-When averaging all strands over 10 years, the gap between Indigenous students and their BLSD 

peers is 10.84%. 

-The year there was a sharp rise in Grade 3 (2012) does not correspond with the same students 

who would have been in Grade 7 in 2016.  These students are 2.4% below the province. 

-There is a DRASTIC range in all of our BLSD schools when looking at each sub-competency over 

10 years. 

-It would be very difficult to see a visible increase in data from 2008-2018 graphs because it is a 

10-year average. You would need an 10% increase in a sub-competency to show a 1% growth 

since it is an average over the 10 years. 

 

Grade 9  

Credit Attainment 

-credit attainment of grade 9 students is higher than the province by an average of 1.45% 

-Credit attainment by indigenous students is on the rise in BLSD. There was still a 6.7% gap in 

2017, but that is the smallest gap since 2009-2010. 

-Girls in BLSD have a higher rate of credit attainment, except in 2012 and 2017. 
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Distribution of Average Marks 

-Self-declared aboriginals had the highest % of students who scored below 50%.   This is 21% 

higher than non-Indigenous. 

-11% more girls than boys are in the at least 80% range. 

-In the above 80% range, there is a difference of 32% between indigenous and non-indigenous.  

-In the above 80% range, there is a difference of 25% between students in the care of CFS, and 

not in the care of CFS.  

. 

Observations Looking Across the Grades 

-As students get older, girls improve in their standing against boys.  By Grade 9 they are 

generally outscoring boys. 

-Indigenous students are consistently lower than their peers in all areas of numeracy, but credit 

attainment on on the rise by the time they get to Grade 9. 

-Generally, we are consistently below the province until Grade 9 when we are above 

 

Analysis of Data: Possible Causal Factors/Questions 

Students: 

• Is there a higher proportion of students with social/emotional issues in BLSD? 

• A large number of students may approach math with a fixed mindset. 

• Students may be starting school with few numeracy concepts or experiences in place. 

• Students may not be engaging with the math. 

Infrastructure: 

• There may not be enough time allotted in the day for math in all classrooms and the 

entire curriculum may not be covered effectively. 

• Teachers may be using Pinterest or other social media sites for math activities that may 

not be based on best practice. 

• In High School, all schools are not offering Essential, Applied and Pre-Calculus, so some 

students are not taking the math class that would be the best fit for them. 

Curriculum: 

• Teachers may use textbook as a curriculum rather than the actual curriculum document. 

• Teachers may not understand their curriculum deeply and how the concepts connect. 

• Teachers may not be covering their entire curriculum. 
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Instruction: 

• Teachers may not be basing their instruction on formative assessments. 

• Instructional practice may be based on the teacher’s experience rather than the latest 

research on effective pedagogy. 

• Resources used may not in line with the Manitoba curriculum 

• Resources used have an overwhelming amount of material to cover, and “coverage” 

overrides deeper learning. 

• Teachers may not be looking at the Big Ideas and making connections between the 

various strands in math. 

Teachers: 

• Different expectations on these non-standard assessments in grade 3 and grade 7 

• Teachers may not be completing their entire curriculum every year and these gaps 

increase every year. 

• Teachers may not feel that their strength is in the area of math. In elementary, more 

teachers are generalists and not math specialists. 

• Teaches may be overwhelmed with the demands of the job and be unable to spend the 

time preparing lessons that are engaging for students. 

• Divisional focuses on literacy may cause teachers to make a choice between literacy and 

math in terms of professional growth choices. 

• Do Early Year teachers value the Number Strands more than the other strands such as 

Patterns and Relations so our scores are higher in those areas? 

• Teachers who are engaging in math PD are more comfortable with math. 

• Teachers may not be applying what they are learning during PD when they return to 

their classrooms. 

Other noticings and wonderings: 

• Why are our students appearing to be below the province in Grade 3 and Grade 7, then 

above in Grade 9? 

• Why did our data from the mRLC for Grade 6 students not translate into higher Grade 7 

assessment?   

• The assessments that we are looking at for Grade 3 and Grade 7 are non-standard. The 

drastic differences between the same competencies in each school suggest that 

teachers are not assessing in the same way throughout our division. This would also 

mean that there are not consistent assessment practices across the province. This 

makes it very difficult to compare us to the province, or get consistent results through 

our division. 
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Other Data Sets that Could Be Used: 

• It would be useful to be able to see changes in each sub-competency each year so we 

can connect it to specific divisional initiatives. I do not know if these could be made 

available from the province. One example of this could be to see when mental math 

showed an increase to see if this was related to initiatives we did in Number Talks which 

focuses on mental math. 

• Baseline Assessments from the mRLC Action Research Project for 2018. Is this data 

consistent with what we are seeing in other assessments?  Is there a difference after the 

second year in the project? 

• Data collected for number of minutes teaching math in each school 

• Report Card Data – Is the report card data consistent with our other assessment data? 

• Smart Start Data – Data in this area looks like students are showing strengths in the area 

of numeracy. 

• Tell them from Me Data to look at engagement in Math 

Conclusions and Next Steps: 

We need to promote teaching practices that will support all students in BLSD. Engaging tasks, 

effective pedagogy and effective assessment practices will impact all students in BLSD. 

Action Plan 

• Continue work with the Numeracy Committee to do the ongoing work of encouraging 

growth mindset in each school.   

➢ developing positive norms and expectations in each BLSD classroom. 

➢ continued work on the data base of resources to give more access to teachers of 

quality resources and materials. This was started in 2017-18, but is a very time 

consuming process and needs to be continued over the next school year. 

➢ Continued updates on the Numeracy Action research project and how tools used 

in the project (ie reach back) can be used in all classrooms to improve 

achievement. 

• mRLC Action Research Project from Grades 5-8  

➢ to begin to develop consistency with all teachers covering their 

curriculum. 

➢ teaching to promote conceptual understanding 

➢ Using a pacing and sequencing guide to cover curriculum as well as 

understand their curriculum more deeply.  

➢ Using formative assessment to help teachers teach responsively. 

➢ Begin to work with willing schools to roll out the Action Research project 

in the earlier years (West Park, Gretna and Elmwood) 

• School residencies 
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➢ Work with all teachers to develop knowledge of best teaching practices 

through developing conceptual understanding in mathematics. Shift from 

one-day Professional Development to work with teacher to get new 

learning and apply it immediately in their classrooms  

➢ Explore how to develop vertical conversations with teachers to connect 

big ideas throughout the grades.  

➢  

• Continue conversations about offering all three maths in High School for all students in 

our division to make sure students are taking the right fit. 

• Continue the conversations about making sure there is enough time for math in all 

grades. 

• Look at Smart Start data and think about play based learning and how numbers and 

symbols may be introduced too early before students know the relationships of 

numbers or quantities to each other. Use data from the EYE to focus on readiness skills 

for Grade 1. 
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Border Land School Division is part of the mRLC Numeracy Action Research Project.  We are 

working to expand the training to all teachers grades 6-9 in our division.  We have seen 

significant growth in the performance of our grade students into the project. 

 The percentage of students receiving 65% or more on the assessment grew by 22%. 

In grade 6 we have 91% of the students achieving a 65% or greater on the final assessment. 

 

BLSD will continue with this project and some of the wonderings we have that we want to 

follow up on are: 

• Will the grade 6 group maintain and we will see this number in our grade 9 math credit 

completion rates? 

• Will this change in pedagogy affect the science scores in grade 9? 
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Divisional Numeracy Team Goals:

* Develop a positive mindset and positive norms in every 
BLSD school. 

*Build procedural fluency from conceptual 
understanding.

mRLC Action Research Project 

Grades 6-9: all schools; all teachers

Ecole West Park School; all grades; all teachers

* Key concepts: connecting curriculum, instruction and 
assessment using a research based framework of tools 

and strategies.

Math Recovery

Grades 1-4: Elmwood, Emerson, Gretna, Horizon, 
Pineland, Ridgeville, RLG, RVS, Shevchenko

* Focus: number sense and number operations

Math Residencies

Ecole Elmwood School, 

Rosenfeld School, Ross L. Gray School

* Focus: teachers and numeracy coach collaborating in 
classrooms to further develope numeracy strategies 

Summer Institute Session

The Facts on Facts - grades 1-6

*Focus:  using reserach based strategies to understand how 
math literature, manipulatives and games can work together 
to create students who have both understanding and fluency 

with their facts.

Numeracy Coach Support 

All schools with K-8 students

*Co-teach, lead site based PD, support Math Recovery, lead  
Numeracy Project work

Early Years Evaluation

All K students will be assessed on core numeracy skills 
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ECDI  

GOALS 

• Children will experience and become comfortable in school prior to entering 

Kindergarten. 

• Children are ready for school (EDI indicators) 

• Children feel welcomed to school and delighted with a bag of books and supplies 

(scissors, markers, construction paper, etc.). 

Strategies 

• Schools provide a pre-Kindergarten experience, including daily attendance. Teachers 

provided programming & adult support; resources to support the program are 

purchased. 

• ECDI funds are allocated to support parent-child programming that is provided through 

Family Resource Centres, Family Rooms (in schools), pre-school programs (in schools). 

• Little learners bags -- Books, construction paper, scissors, glue and markers were 

supplied. Children could choose three books, which included non-fiction text, fiction, 

and numeracy text. School staff participated in choosing the contents of the bags. 

Data Sources and Indicators 

• Anecdotal evidence -- observations of children (comfort levels in the program); parental 

feedback  

• Kindergarten teachers, principals, resource teachers more Kindergarten students who 

are comfortable and eager to be in school; Parents report reduced anxiety in children 

about starting school. 

• EDI data is tracked over time (looking for improvements in physical readiness, literacy, 

numeracy, and social-emotional readiness).  

• Attendance at programs includes many of the Kindergarten children; children's 

readiness in literacy is high in the EDI data; parents report feeling like they know how to 

support their child's readiness to start Kindergarten. 

• Number of bags distributed is tracked over time; Anecdotal evidence from Kindergarten 

teachers & observations and feedback from children and parents.  

• Bags became a part of the Kindergarten registration process or pre-Kindergarten 

programming. Parents and children communicated appreciation for the bags and books 

to the Kindergarten teachers. 
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FRENCH IMMERSION PROGRAM 

 
GOALS:   To develop proud, confident, engaged, plurilingual global citizens. 

• The French Immersion Program enables students to: 

o interact spontaneously, autonomously, and confidently in French with pride and 

ease.  

o seek opportunities to engage in the Francophone community.  

o identity as Canadian citizens, competent in both French and English. 

o create lifelong opportunities and foster openness to other languages and 

cultures. 

NEXT STEPS/ACTIONS: 
 

• To support new French Immersion teachers in the use of the new curriculum. 

• To provide PD in Mathématiques (ongoing since 2017 through mRLC and divisional 
numeracy initiatives) - November 30, 2018; March 1, 2019 and April 26, 2019. 

• To continue to provide PD for the Francais course K-12 (to work with new curriculum – 
ongoing through BEF – dates to be announced)  

• To have as many FI teachers as possible attend the ACPI conference October 18-20, 
2018 (Hosted in Winnipeg, to replace the MTS PD Day, over a 2-day period, instead of 1-
day) 

• The addition of French language in various school activities and areas: whenever 
possible 
 (ongoing) 

✓ vision/goal/ respect statements 
✓ announcements 
✓ assemblies 
✓ school-wide activities (ie. "I love to read") etc  
✓ monitors (schools with digital information monitors can include some info in 

French) 
✓ other areas in each school where it makes sense to add français 

• Provide students with culturally and linguistically rich learning opportunities (ongoing) 
o May include inviting francophone guests to schools to facilitate workshops and 

sessions with students in FI classrooms or field trips involving French language 
and culture. 

o Minimum expectation of 1 cultural activity per FI classroom per year. 
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FRENCH (FCC) – ENGLISH PROGRAM  

GOALS:   The goals for the French: Communication and Culture curriculum are . . . 

• to give students an opportunity: 
▪ to acquire the necessary language skills to communicate in French; 
▪ to value the learning of French as a tool for personal, intellectual, and social 

growth; 
▪ to demonstrate an appreciation of francophone cultures; 
▪ to further develop intercultural communication skills that are essential to all 

global citizens. 
 

• to train teachers so they have the skills to assess French literacy levels and adjust 
instruction to meet specific learning goals;                 

• to provide new teachers with the PD to support the implementation of the new FCC 
curriculum.   

• to continue supporting all teachers with the ongoing implementation of the FCC 
curriculum. 

 
NEXT STEPS/ACTIONS: 
 

• FCC Methodology PD sessions/training for new FCC teachers - core instructional 
pedagogy to deliver the new FCC curriculum: 

o 2-day sessions to be announced with BEF facilitator Carole Bonin for new FCC 
teachers. 

• FCC Reading Assessment PD for all FCC teachers:  
o 1-day local PD facilitated in house (to take place this school year 2018-2019) 

• Commitment (by French Language Coordinator) to visit each FCC teacher in their 
classrooms a minimum of 2 times per school year, (or more frequently as needed) 
followed by focused conversations and observations regarding the FCC curriculum and 
methodology. 

• FCC Cultural activities: 
o may include inviting francophone guests to schools to facilitate workshops with 

students or field trips to a French cultural activity  
o minimum expectation of 1 cultural activity per school per year  

• FCC resources: 
o resources continue to be purchased with funds both from the revitalization 

grants and divisional categorical grants for French Language instruction 
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Focus on the Future 

The plan for BLSD with regards to focus on the future remains consistent in doing the following: 

• exposure to career opportunities 

• An increase in Apprenticeship opportunities 

• exposure to career options and the education piece for those options, students will 

enroll in the career education courses offered in schools, in the career development 

course students will show evidence of their learning in the area of career 

development 

• in the career development course students will show evidence of their learning in 

the area of career development 

• students will demonstrate an understanding of the HSAO and explore possible 

career 

Strategies 

• the HSAO teacher will organize and facilitate HSAP information sessions, students 

will know of the local employers who have placement opportunities available, 

students will take part in the apprenticeship camp offered 

• continue with the increase in staffing in this area, make more connection in the 

community where students may be placed in apprenticeship opportunities 

• career education days, post-secondary education days, offer career development 

courses 

• grade 7/8 students will engage in interests and strengths inventories, grade 9 

students will participate in the take your kid to work program offering, all teachers 

will make curricular connections to life and work scenarios 

• the HSAP teacher will organize and facilitate HSAP information sessions, students 

will know of the local employers who have placement opportunities available 

• hiring of a Career Development Facilitator who will help to increase the profile of 

local career opportunities beyond that of vocational areas 

Data Sources 

• recorded lists of employers willing to host students, student feedback after the 

apprenticeship camp 

• HSAP enrollment data, credit completion data 

• enrolment reports, attendance sign up for career days and learning fairs 

• personal interest surveys, reflection on job shadowing experiences 

• continuation of the trades camp for grade 7/8 students, number of schools 

requesting tours and information regarding RRTVA and HSAP 

• the number of local career days that are planned and organized by our Career 

Development Facilitator 
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2017-2018 Evidence of work towards the plan 

• hired a career development facilitator 

• World of Choices event occurred* 

• RRR Women in Trades event occurred* 

• Career days and learning fairs happened across the division 

• HSAP credit enrolment increased 

• RRTVA tours for middle years students and individual families 

• Trades camp occurred in BLSD 

• Initiated a new program – Intro to Trades Technology for students in grade 10 to 

experience carpentry as well as piping as possible career pathways  

• Incorporating myBlueprint in schools 

• A mandatory ½ credit for grade 9 students in career exploration 

• Voluntary credit offerings for grade 12 career exploration courses 

• Several CDI and CFE offerings  

• Construction Trades Expo – students and staff attended 

• Health Care information session attendance at Health Sciences Centre 

• Aboriginal Health Internship  

• Skills Canada in school program 

• Intro to High School Course – visits from community employers 

• Post-Secondary tours  

• WISE connects summer sessions 

• Skills Canada participation 

• Dare to Discover through CM&E 

 

*new items 

There are several items on this list that continue year after year and we work to involve and 

reach more students each time we do them.   

 

 


